
ISSN 3109-0427 
Scientific English, Vol. 2, No. 1, 2026, pp. 12-24 

12 

C
op

yr
ig

ht
 ©

 A
ut

ho
rs

 
T

hi
s 

is
 a

n 
op

en
-a

cc
es

s 
ar

ti
cl

e 
un

de
r 

th
e:

 h
tt

ps
:/

/
cr

ea
ti

ve
co

m
m

on
s.

or
g/

li
ce

ns
es

/
by

/
4.

0/
 

Gendered patterns of academic writing strategy use in undergraduate EFL 
thesis writing 
 
Wynneke Putri Shabirah1*, Albina Volkotrubova2 and Satarova Zamira Kalykovna3,4 

 
1 Department of English Language and Literature, Faculty of Languages and Arts, Universitas Negeri 

Padang, Indonesia 
2 Department of Linguistics, Faculty of Philology, International University of Kyrgyzstan, 

Kyrgyzstan 
3 Department of Pedagogy, Faculty of Humanities, Ala-Too İnternational University, Kyrgyzstan 
4 Department of Linguistics, English Language Faculty, International University of Central Asia, 

Kyrgyzstan 
 
*Corresponding Author: wynneke@gmail.com  
 
Received: 25 September 2025; Revised: 14 December 2025; Accepted: 19 December 2025 
 
 https://doi.org/10.58712/se.v2i1.134  
 
Abstract Academic writing strategies play a crucial role in supporting undergraduate EFL students 
during thesis writing; however, gender-based differences in strategy use remain underexplored. This 
study examines gender differences in academic writing strategies employed by undergraduate EFL 
students when completing their thesis, drawing on Oxford’s Language Learning Strategies framework. 
Using a quantitative descriptive design, data were collected from 44 undergraduate students (21 male 
and 23 female) in the Department of English Language and Literature at Universitas Negeri Padang. A 
42-item questionnaire was administered to assess six categories of academic writing strategies: 
memory, cognitive, compensation, metacognitive, affective, and social. The results indicate that while 
both male and female students employed all six categories, distinct gender-related patterns emerged. 
Female students reported using metacognitive and affective strategies more frequently, reflecting 
stronger engagement in planning, monitoring, evaluation, and emotional regulation during thesis 
writing. Male students, in contrast, demonstrated slightly greater reliance on social strategies, 
particularly in seeking feedback and external support. No substantial gender differences were observed 
in memory and compensation strategies. These findings suggest that gender influences how EFL 
students regulate and support their academic writing during thesis completion. The study highlights 
the importance of incorporating gender-sensitive approaches in academic writing instruction and thesis 
supervision to better accommodate students’ strategic preferences. 
 
Keywords: academic writing strategies; gender differences; EFL thesis writing; metacognitive 

strategies; social strategies 
 

1. Introduction 
 
Academic writing is a fundamental component of higher education and a key means through which 
students demonstrate disciplinary knowledge and academic competence (Rizkiawan et al., 2025). In 
English as a Foreign Language (EFL) context, academic writing poses particular challenges due to 
limited exposure to academic discourse, genre conventions, and disciplinary writing practices (Hyland. 
Ken, 2019; Wingate, 2018). Among academic writing tasks, undergraduate thesis writing is widely 
regarded as one of the most demanding, as it requires students to independently produce an extended 
academic text that integrates research skills, disciplinary conventions, and sustained writing effort over 
time (Matikainen, 2024). To manage the cognitive, linguistic, and emotional demands of thesis 
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writing, students rely on academic writing strategies, defined as deliberate actions used to plan, 

regulate, and support the writing process (Petrić & Czárl, 2003). A substantial body of research has 
shown that strategic writing behavior is closely associated with writing quality, learner autonomy, and 
persistence in complex academic tasks (Graham & Harris, 1996; Teng & Zhang, 2020). In long-term 
writing tasks such as thesis writing, strategies related to self-regulation, revision, and feedback use 
become particularly critical (Kaplan et al., 2025; Shen & Bai, 2025).  
 
Within applied linguistics, writing strategies are frequently examined through Oxford’s Language 
Learning Strategies framework, which categorizes strategies into memory, cognitive, compensation, 
metacognitive, affective, and social strategies (Graham & Oxford, 1993). Studies adopting this 
framework consistently highlight the central role of metacognitive and affective strategies in academic 
writing development, especially at advanced levels of study (Chamorro-Atalaya et al., 2023; Zhang & 
Hyland, 2021). However, much of the existing research has focused on short-term or classroom-based 
writing tasks, leaving undergraduate thesis writing relatively underexplored. 
 
Gender has increasingly been recognized as a learner-related factor that may influence how students 
engage with academic writing strategies. Prior studies suggest that male and female learners may differ 
in how they regulate cognition, manage emotion, and seek social support during writing tasks (Graham 
& Oxford, 1993; Oxford, 2016; Sumarni & Rachmawaty, 2019). Nevertheless, empirical evidence 
examining gender differences in academic writing strategies specifically within undergraduate thesis 
writing contexts remains limited, particularly in EFL higher education. Addressing this gap, the present 
study investigates how male and female undergraduate EFL students differ in their use of academic 
writing strategies during thesis writing. 
 
Addressing this gap, the present study investigates gender differences in academic writing strategies 
used by undergraduate EFL students in completing their thesis. Grounded in Oxford’s Language 
Learning Strategies framework, this study examines how male and female students differ in their use 
of memory, cognitive, compensation, metacognitive, affective, and social strategies during thesis 
writing. By foregrounding gender as the central analytical lens, this study aims to contribute clearer 
empirical evidence to the literature on academic writing strategies and to inform gender-sensitive 
academic writing instruction and thesis supervision in EFL higher education. 
 
2. Literature review 
 
2.1 Academic writing strategies in undergraduate EFL thesis writing 
 
Academic writing is a complex, goal-oriented activity that requires writers to coordinate linguistic 
knowledge, cognitive processing, and affective regulation (Hyland. Ken, 2019). In EFL contexts, these 
demands are intensified by restricted access to academic discourse and limited familiarity with 
disciplinary writing norms (Siegel, 2020). Undergraduate thesis writing, in particular, requires 
sustained engagement across multiple stages of planning, drafting, revising, and responding to 
feedback, making strategic behavior essential for successful completion. Writing strategies are 
increasingly conceptualized as a core component of self-regulated learning, enabling learners to plan, 
monitor, and evaluate their writing processes (Graham & Oxford, 1993; Teng & Zhang, 2020). 
Research consistently demonstrates that metacognitive strategies, such as goal setting, self-monitoring, 
and evaluation, play a decisive role in academic writing development, especially in long-term writing 
tasks (Halim & Hadiyanti, 2021; Xu et al., 2023). Similarly, social strategies, including feedback-
seeking and interaction with supervisors and peers, support academic socialization and writing 
development (Chao et al., 2025; Liu, 2026). Graham & Oxford (1993) framework provides a 
comprehensive lens for examining writing strategies because it captures both cognitive and non-
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cognitive dimensions of writing behavior. This framework has been widely applied in EFL writing 
research and is particularly relevant to thesis writing, where strategic regulation, emotional 
management, and interaction intersect over extended periods (Werdiningsih et al., 2024).  
 
2.2 Gender differences in academic writing strategy use 
 
Gender has long been examined as a variable influencing language learning and writing behavior. 
Research in EFL contexts suggests that male and female learners may differ in how they engage with 
strategic processes, particularly in relation to self-regulation and affective control (Oxford, 2016). A 
growing body of studies reports that female learners tend to employ metacognitive and affective 
strategies more frequently, reflecting stronger engagement in planning, reflection, and emotional 
regulation during writing (Liu, 2026; Werdiningsih et al., 2024). 
 
In contrast, male learners are often found to rely more heavily on social strategies, such as peer 
discussion and feedback-seeking, as a means of managing writing difficulties (El Mortaji, 2018; Zhao, 
2025). These interaction-oriented strategies may serve as external regulation mechanisms that support 
writing development. However, findings across studies remain inconsistent, with some research 
reporting minimal or no significant gender differences, suggesting that strategy use may be shaped by 
task demands and academic context rather than gender alone (Chao et al., 2025; Zhao, 2025).  
 
Importantly, most existing studies have focused on essays or source-based writing tasks conducted 
within classroom settings (Liu, 2026; Zhao, 2025). Undergraduate thesis writing, which is extended, 
self-directed, and emotionally demanding, remains underrepresented in gender-focused writing 
strategy research. Addressing this gap, the present study examines gender differences in academic 
writing strategy use among undergraduate EFL students during thesis writing. Gender has been widely 
examined as a learner-related factor influencing language learning and writing behavior. Research in 
applied linguistics suggests that male and female learners may differ in how they regulate cognition, 
manage emotions, and seek support during academic writing tasks (Oxford, 2015). These differences 
are often attributed to variations in learning preferences, self-regulation tendencies, and interaction 
styles. 
 
A growing body of studies reports that female learners tend to use metacognitive and affective 
strategies more frequently, demonstrating greater engagement in planning, monitoring, and emotional 
regulation during writing (Graham & Harris, 1996). Such strategies are closely linked to self-regulated 
learning and may support more systematic management of demanding academic writing tasks. In 
contrast, male learners are often reported to rely more heavily on social strategies, such as discussing 
writing problems and seeking feedback from peers or supervisors (Zhao, 2025). These interaction-
oriented strategies may serve as an external means of regulating the writing process. Despite these 
tendencies, empirical findings on gender differences in academic writing strategy use remain 
inconsistent. Several studies report minimal or no significant differences when contextual and 
instructional factors are taken into account, suggesting that gender effects may be task-specific rather 
than universal (Chao et al., 2025). Moreover, much of the existing literature has focused on short-
term writing tasks, such as essays or examinations, while gender differences in undergraduate thesis 
writing remain underexplored. 
 
Given the extended, self-directed, and emotionally demanding nature of thesis writing, a focused 
examination of gender-based differences in academic writing strategies is warranted. Understanding 
how male and female students differ in their strategic approaches can provide valuable insights into 
how students regulate their writing processes and how instructional and supervisory practices may be 
better tailored to support diverse strategic needs. Accordingly, the present study seeks to examine the 
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types of academic writing strategies employed by male and female undergraduate EFL students during 
thesis writing and the ways in which these strategies differ across gender. By foregrounding gender as 
the central analytical lens, this study aims to contribute clearer empirical evidence to the literature on 
academic writing strategies and to inform gender-responsive academic writing instruction and thesis 
supervision in EFL higher education. 
 
3. Methods 
 
3.1 Research design 
 
This study adopted a quantitative descriptive research design to examine gender differences in academic 
writing strategy use among undergraduate EFL students during thesis writing. A descriptive approach 
was selected to identify patterns of strategy use across gender groups without manipulating variables 
or inferring causality. This design is appropriate for capturing self-reported strategic behavior in 
authentic academic writing contexts. 
 
3.2 Participants 
 
The participants were 44 undergraduate students from the Department of English Language and 
Literature at Universitas Negeri Padang who had completed their undergraduate thesis and passed the 
comprehensive examination in the 2023–2024 academic year. The sample consisted of 21 male 
students (48%) and 23 female students (52%). A purposive sampling technique was employed to 
ensure that all participants had experienced the full thesis-writing process. Focusing on students who 
had completed their thesis enabled the study to obtain comprehensive reflections on academic writing 
strategy use across all stages of thesis writing. 
 
3.3 Instrument 
 
Data were collected using a 42-item academic writing strategies questionnaire adapted from previous 
studies based on Oxford’s Language Learning Strategies framework. The questionnaire measured six 
categories of academic writing strategies: memory, cognitive, compensation, metacognitive, affective, 
and social strategies. Responses were recorded using a four-point Likert scale ranging from strongly 
disagree (1) to strongly agree (4). The use of a four-point scale was intended to reduce neutral 
responses and encourage participants to indicate their actual strategy use during thesis writing. The 
distribution of questionnaire items across strategy categories is recapped in Table 1. 
 
Table 1.  Item distribution 
 

Strategy Number of item Sources 

Memory Strategies 1-5 (Abdollahzadeh, 2010) 

Cognitive Strategies 6-13 (Abdollahzadeh, 2010; Nopmanotham, 2016) 

Compensation Strategies 14-18 (Abdollahzadeh, 2010) 

Metacognitive Strategies 19-31 (Nopmanotham, 2016) 

Affective Strategies 32-37 (Nopmanotham, 2016; Stoynoff, 1993) 

Social Strategies 38-42 (Nopmanotham, 2016) 

 
Prior to administration, the questionnaire was reviewed by experts in applied linguistics to ensure 
clarity and content relevance. A pilot study conducted with students outside the main sample yielded 
a Cronbach’s alpha coefficient of 0.817, indicating satisfactory internal consistency. 
 

https://creativecommons.org/licenses/by/4.0/


ISSN 3109-0427 
Scientific English, Vol. 2, No. 1, 2026, pp. 12-24 

16 

C
op

yr
ig

ht
 ©

 A
ut

ho
rs

 
T

hi
s 

is
 a

n 
op

en
-a

cc
es

s 
ar

ti
cl

e 
un

de
r 

th
e:

 h
tt

ps
:/

/
cr

ea
ti

ve
co

m
m

on
s.

or
g/

li
ce

ns
es

/
by

/
4.

0/
 

3.4 Data collection procedure 
 
Data collection was conducted after participants had completed their thesis and comprehensive 
examination to ensure that responses reflected their full thesis-writing experience. The questionnaire 
was distributed electronically, and participants were informed of the study’s purpose and assured of 
the confidentiality and anonymity of their responses. Participants were instructed to respond based on 
their actual writing practices during thesis writing rather than their general writing habits. All 
completed questionnaires were screened to ensure completeness before analysis. 
 
3.5 Data analysis 
 
Data analysis focused exclusively on gender-based comparisons of academic writing strategy use. 
Descriptive statistics were used to calculate mean percentages for each strategy category. Strategy use 
was then compared between male and female students to identify similarities and differences across 
the six strategy types. The results were presented using summary tables and figures to illustrate 
patterns of strategy use across gender groups. Statistical interpretation was limited to descriptive 
comparison, consistent with the exploratory nature of the study. 
 
4. Results 
 
4.1 Memory strategies 
 
The results indicate no meaningful gender difference in the use of memory strategies. Male and female 
students reported nearly identical levels of strategy use, with mean percentages of approximately 70% 
and 71%, respectively. This finding suggests that both groups employed memory-related strategies, 
such as recalling vocabulary and reviewing language forms, at comparable levels during thesis writing. 
Although minor variation was observed in the specific strategies favored by each group, memory 
strategies did not emerge as a distinguishing factor between male and female students. 
 
Table 2. Male and female students’ answers on memory strategies 
 

 
Memory 

WS1 WS2 WS3 WS4 WS5 

Male 
Score 65 61 59 45 64 
Score max 84 84 84 84 84 
Percentage 77% 73% 70% 54% 76% 

Mean percentage 70% 

Female 
Score 69 70 65 55 68 
Score max 92 92 92 92 92 
Percentage 75% 76% 71% 60% 74% 

Mean percentage 71% 

 
4.2 Cognitive strategies 
 
Gender-based differences were observed in the use of cognitive strategies. Female students reported a 
higher frequency of cognitive strategy use than male students, with mean percentages of approximately 
74% and 68%, respectively. This indicates that female students were more actively engaged in 
meaning-focused activities, such as analyzing texts, refining ideas, and learning from model texts. In 
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contrast, male students demonstrated lower engagement in these strategies, particularly those 
involving deeper textual processing. 
 
Table 3. Male and female students’ answers on cognitive strategies 
 

 Cognitive 

WS6 WS7 WS8 WS9 WS10 WS11 WS12 WS13 

Male 
Score 69 51 59 53 52 57 57 58 
Score max 84 84 84 84 84 84 84 84 
Percentage 82% 61% 70% 63% 62% 68% 68% 69% 

Mean percentage 68% 

Female 
Score 75 74 73 66 63 60 70 65 
Score max 92 92 92 92 92 92 92 92 
Percentage 82% 80% 79% 72% 68% 65% 76% 71% 

Mean percentage 74% 

 
4.3 Compensation strategies 
 
The findings reveal no significant gender difference in compensation strategy use. Both male and female 
students reported identical mean percentages (approximately 75%), indicating similar reliance on 
strategies used to overcome linguistic difficulties, such as paraphrasing or revising expressions based 
on feedback. This suggests that problem-solving approaches to language limitations were applied 
consistently across gender groups. 
 
Table 4. Male and female students’ answers on compensation strategies 
 

 Compensation 

WS14 WS15 WS16 WS17 WS18 

Male 
Score 55 66 66 58 72 
Score max 84 84 84 84 84 
Percentage 65% 79% 79% 69% 86% 

Mean percentage 75% 

Female      
Score 57 71 69 69 81 
Score max 92 92 92 92 92 
Percentage 62% 77% 75% 75% 88% 

Mean percentage 75% 

 
4.4 Metacognitive strategies 
 
Clear gender differences emerged in the use of metacognitive strategies. Female students reported 
substantially higher engagement in metacognitive strategies, with a mean percentage of approximately 
85%, compared to 78% for male students. This finding indicates that female students were more 
actively involved in planning their writing, monitoring progress, and evaluating their drafts during 
thesis writing. In contrast, male students demonstrated comparatively lower engagement in these self-
regulatory behaviors, suggesting differences in how the writing process was managed. 
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Table 5. Male and female students’ answers on metacognitive strategies 
 

 
 

Metacognitive 

WS 
19 

WS 
20 

WS 
21 

WS 
22 

WS 
23 

WS 
24 

WS 
25 

WS 
26 

WS 
27 

WS 
28 

WS 
29 

WS 
30 

WS 
31 

Male 
Score 69 63 65 51 64 71 67 68 67 69 66 68 64 
Score max 84 84 84 84 84 84 84 84 84 84 84 84 84 
Percentage 82% 75% 77% 61% 76% 85% 80% 81% 80% 82% 79% 81% 76% 

Mean 
Percentage 

78% 

Female 
Score 80 78 78 63 76 81 82 82 77 84 80 82 79 
Score max 92 92 92 92 92 92 92 92 92 92 92 92 92 
Percentage 87% 85% 85% 68% 83% 88% 89% 89% 84% 91% 87% 89% 86% 

Mean 
Percentage 

85% 

 
4.5 Affective strategies 
 
Gender differences were also evident in the use of affective strategies. Female students reported higher 
use of strategies related to emotional regulation, motivation, and anxiety management, with a mean 
percentage of approximately 82%, compared to 72% among male students. This suggests that female 
students were more attentive to managing emotional challenges associated with thesis writing, whereas 
male students engaged less frequently in affective regulation strategies. 
 
Table 6. Male and female students’ answers on affective strategies 
 

 Affective 

WS 32 WS 33 WS 34 WS 35 WS 36 WS 37 

Male 
Score 63 64 62 56 55 63 
Score max 84 84 84 84 84 84 
Percentage 75% 76% 74% 67% 65% 75% 

Mean percentage 72% 
Female 
Score 76 76 79 77 74 69 
Score max 92 92 92 92 92 92 
Percentage 83% 83% 86% 84% 80% 75% 

Mean percentage 82% 

 
4.6 Social strategies 
 
Both male and female students reported high use of social strategies, underscoring the importance of 
interaction and feedback during thesis writing. Female students reported slightly higher use 
(approximately 84%) than male students (approximately 80%); however, this difference was relatively 
small. The findings indicate that students across gender groups frequently relied on supervisors’ and 
examiners’ feedback and engaged in discussion with peers to support their writing. Overall, social 
strategies were widely valued and did not constitute a major point of gender differentiation. 
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Table 7. Male and female students’ answers in the questionnaire related to social strategies 
 

 Social 

WS38 WS39 WS40 WS41 WS42 

Male 
Score 57 69 62 72 75 
Score max 84 84 84 84 84 
Percentage 68% 82% 74% 86% 89% 

Mean percentage 80% 

Female 
Score 65 78 79 81 82 
Score max 92 92 92 92 92 
Percentage 71% 85% 86% 88% 89% 

Mean percentage 84% 

 
4.7 Summary of gender-based differences 
 
Taken together, the results show that gender-related differences in academic writing strategy use are 
most pronounced in metacognitive, affective, and cognitive strategies, with female students reporting 
higher levels of engagement in these areas. In contrast, memory and compensation strategies exhibited 
minimal variation across gender, while social strategies were highly used by both groups. These findings 
suggest that female students tend to adopt a more self-regulated and emotionally managed approach to 
thesis writing, whereas male students rely relatively more on interaction-based support. 
 
5. Discussion 
 
The findings of this study indicate that while both male and female undergraduate EFL students 
employed all six categories of academic writing strategies, clear gender-related patterns emerged, 
particularly in metacognitive, affective, and cognitive strategies. These findings are consistent with 
prior research suggesting that gender can influence how learners regulate and manage complex 
academic writing tasks (Chen & Lin, 2021; Oxford, 2015). Female students’ stronger use of 
metacognitive strategies suggests greater engagement in planning, monitoring, and evaluating their 
writing. Such strategies are widely recognized as central to self-regulated learning and are strongly 
associated with successful academic writing, particularly in long-term tasks such as thesis writing (Teng 
& Zhang, 2020; Zhang & Hyland, 2021). This pattern indicates that female students may adopt a more 
systematic and reflective approach to managing the thesis-writing process. 
 

Gender differences were also evident in affective strategy use, with female students demonstrating 
greater attention to emotional regulation and motivation management. Given the high levels of stress 
and anxiety often associated with thesis writing, particularly in EFL contexts, affective strategies play 
a crucial role in sustaining engagement (Zhao, 2025). This finding aligns with previous studies 
reporting stronger affective awareness among female learners in writing contexts (El Mortaji, 2018; 
Graham & Harris, 1996). Female students also reported higher engagement in cognitive strategies, 
reflecting deeper involvement in meaning-focused processing and idea development. This finding 
supports earlier research indicating that female learners often demonstrate stronger engagement in 
elaborative and reflective learning behaviors (Chen & Lin, 2021; Zhao, 2025). In contrast, male 
students’ relatively greater reliance on social strategies highlights the importance of interaction and 
feedback as external support mechanisms in academic writing, reinforcing the inherently social nature 
of thesis writing (Chao et al., 2025; Wallwork, 2022). 
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Notably, the absence of meaningful gender differences in memory and compensation strategies suggests 
that foundational language-support strategies function as shared resources rather than gender-specific 

behaviors, particularly among advanced undergraduate students (Dang, 2020; Petrić & Czárl, 2003). 
Taken together, these findings indicate that female students tend to adopt a more internally regulated 
approach to thesis writing, whereas male students rely relatively more on interaction-based support. 
These distinct strategic orientations underscore the importance of gender-responsive academic writing 
instruction and supervision in EFL higher education (Klein et al., 2022; Wingate, 2018). The present 
study set out to examine gender differences in academic writing strategy use among undergraduate 
EFL students during thesis writing. The findings demonstrate that although both male and female 
students employed all six categories of academic writing strategies, gender meaningfully shaped how 
these strategies were prioritized and enacted, particularly in relation to self-regulation, emotional 
management, and interaction with others. These results reinforce the view that academic writing is 
not only a cognitive activity but also a strategic and affective process influenced by learner 
characteristics, including gender (Oxford, 2015). 
 

One of the most salient findings concerns the stronger use of metacognitive strategies among female 
students. Female participants reported higher engagement in planning, monitoring, and evaluating 
their writing, suggesting a more systematic and reflective approach to managing the thesis-writing 
process. Metacognitive strategies are widely regarded as central to self-regulated learning and are 
particularly critical in long-term academic writing tasks that require sustained effort and autonomous 
decision-making (Teng & Zhang, 2020). The greater use of these strategies among female students 
indicates greater awareness of the writing process, enabling them to anticipate challenges, adjust their 
writing plans, and evaluate progress more deliberately. Male students’ comparatively lower 
engagement in metacognitive strategies may suggest a less structured approach to managing the writing 
process or greater reliance on external guidance rather than internal regulation. 
 

The pattern of higher engagement in metacognitive and affective strategies among female students is 
consistent with broad findings in the literature that female learners often show greater use of strategic 
behavior in writing tasks (El Mortaji, 2018; Graham & Harris, 1996). Moreover, research on gender 
and writing in EFL contexts indicates gender-linked differences in writing strategy deployment and 
cognitive engagement, even though statistical significance is not uniform across studies (El Mortaji, 
2018). Gender differences were also evident in affective strategy use, with female students 
demonstrating greater attention to regulating emotions, maintaining motivation, and coping with 
anxiety during thesis writing. Thesis writing is often associated with high levels of stress and emotional 
pressure, particularly in EFL contexts where linguistic demands add to cognitive load. The higher use 
of affective strategies among female students suggests stronger emotional awareness and a more 
proactive stance toward managing affective challenges, which has been linked to persistence and 
sustained engagement in demanding academic tasks (Zhao, 2025). In contrast, male students’ lower 
reported use of affective strategies may indicate less frequent engagement in emotional self-regulation 
or a tendency to manage emotional challenges indirectly, for example through social interaction or 
avoidance. 
 
In terms of cognitive strategies, female students also reported higher levels of engagement than male 
students. This finding suggests that female students were more actively involved in meaning-focused 
processing, such as analyzing texts, refining ideas, and learning from academic models. Such cognitive 
engagement is crucial in thesis writing, where argument development, coherence, and critical 
engagement with sources are essential. This pattern aligns with previous research indicating that female 
learners often demonstrate stronger engagement in elaborative and reflective learning strategies 
(Graham & Harris, 1996). Male students’ lower use of cognitive strategies may reflect different 
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approaches to managing writing demands, potentially emphasizing efficiency or reliance on feedback 
rather than intensive internal processing. 
 
In contrast to these differences, memory and compensation strategies showed minimal variation across 
gender. Both male and female students reported similar levels of reliance on vocabulary recall, 
paraphrasing, and linguistic problem-solving strategies. This finding suggests that foundational 
language-support strategies function as shared resources rather than gender-differentiated behaviors, 
particularly among undergraduate students who have reached an advanced stage of academic study. At 
this level, linguistic competence may be sufficiently developed that such strategies are used routinely 

and unconsciously, reducing their sensitivity to individual differences (Petrić & Czárl, 2003). 
 
With regard to social strategies, both gender groups reported high levels of use, highlighting the 
importance of interaction, feedback, and academic support during thesis writing. Although male 
students showed slightly greater reliance on social strategies, the difference was relatively small, 
indicating that social interaction is a central component of thesis writing for all students. This finding 
reinforces the notion that academic writing, especially thesis writing, is inherently social and shaped 
by engagement with supervisors, examiners, and peers (Chao et al., 2025). Feedback-seeking and 
discussion appear to serve as crucial mechanisms for clarifying expectations, improving writing quality, 
and sustaining motivation, regardless of gender. 
 
Taken together, these findings suggest that female students tend to adopt a more internally regulated 
approach to thesis writing, characterized by stronger metacognitive control, emotional management, 
and cognitive engagement, whereas male students rely relatively more on interaction-based support to 
navigate the writing process. Importantly, these differences should not be interpreted as indicators of 
superiority or deficiency, but rather as distinct strategic orientations shaped by individual and 
contextual factors. Recognizing these differences has important implications for academic writing 
instruction and thesis supervision. Writing courses and supervision practices should explicitly support 
the development of metacognitive and affective strategies for all students, while also providing 
structured opportunities for interaction and feedback that align with diverse strategic preferences 
(Teng & Zhang, 2020; Wingate, 2018). Overall, this study contributes to a more nuanced 
understanding of gender differences in academic writing strategy use in undergraduate EFL thesis 
writing. By foregrounding gender as a central analytical lens, the findings extend existing research 
beyond short-term writing tasks and highlight the need for gender-responsive and strategy-aware 
approaches to academic writing instruction in EFL higher education. 
 
6. Conclusion  
 
This study examined gender differences in academic writing strategy use among undergraduate EFL 
students during thesis writing. The findings indicate that while both male and female students 
employed all six categories of academic writing strategies, distinct gender-related patterns emerged. 
Female students demonstrated greater engagement in metacognitive, affective, and cognitive 
strategies, reflecting a more internally regulated and reflective approach to managing the thesis-writing 
process. In contrast, male students relied relatively more on social strategies, emphasizing interaction 
and feedback as primary sources of support. These results underscore the importance of viewing thesis 
writing as a strategic, self-regulated, and socially mediated activity, and they highlight gender as a 
meaningful factor influencing how students manage the demands of long-term academic writing in EFL 
higher education. 
 
Despite these contributions, this study has several limitations. First, the sample size was relatively small 
and drawn from a single academic program, which may limit the generalizability of the findings to 
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other institutional or disciplinary contexts. Second, the study relied on self-reported questionnaire 
data, which may not fully capture students’ actual writing behavior during thesis completion. Future 
research could address these limitations by involving larger and more diverse samples, incorporating 
qualitative methods such as interviews or writing process logs, and examining how gender-related 
strategy use interacts with instructional practices and supervision styles. Longitudinal studies tracking 
strategy development across different stages of thesis writing would also provide deeper insight into 
how academic writing strategies evolve over time. Such research would further inform the 
development of gender-responsive and strategy-based academic writing instruction in EFL higher 
education. 
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